
 

 

 

 

Pilot – Religious Studies 
This pack contains three draft documents which are the result of the first phase of work for the Review 
of Achievement Standards (RAS).  

Background 

NCEA Review   
The National Certificates of Educational Achievement (NCEA), like all qualifications listed on the New 
Zealand Qualifications Framework, are required to be reviewed every five years. 

 
In 2018, we asked all New Zealanders to share their views and experiences of NCEA. This was the 
most extensive engagement we’ve had to date, with feedback received from diverse groups across the 
country. Based on what we heard from New Zealanders, we identified areas of NCEA that could be 
strengthened.  
 
This feedback was incorporated into the recommendations for changes to NCEA that the Ministry, 
Ministerial, and Professional Advisory Groups provided to the Minister of Education Hon Chris Hipkins 
for consideration, and in turn, informed the proposed change package the Minister took to Cabinet.  

NCEA Change Package   
The Cabinet agreed in-principle with the changes and the Minister announced the NCEA Change 
Package in May 2019. The seven changes are: 

 
1. Make NCEA more accessible 
2. Mana Ōrite mo te mātauranga Māori  
3. Strengthen literacy and numeracy requirements  
4. Have fewer, larger standards 
5. Simplify NCEA’s structure  
6. Show clearer pathways to further education and employment 
7. Keep NCEA Level 1 as an optional level. 

 
Pending Cabinet’s decision, the key changes to NCEA will be broadly implemented through two 
avenues:  
 
» the wider NCEA change and implementation programme, which will include the delivery of technical 

and qualification changes, and the support programme and capability build for schools, kura, and 
the community 

» the Review of Achievement Standards (RAS) which will develop new achievement standards which 
contribute to NCEA, and the resources, tools and support that accompany them. 

 
The NCEA changes will be phased in over a five year period and we’ll be working with the sector to co-
design, test and successfully transition to the new NCEA system.  
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What is RAS? 
RAS presents an opportunity to bring the curriculum to the forefront of teaching and learning to address 
equity and inclusion issues, teacher and student wellbeing, and to ensure that the standards are fit for 
purpose for today’s context and into the future. 

This is also an opportunity to address the system shifts that relate to achievement standards and 
resources. 

We will be reviewing and rebuilding: 

» All subject matrices 
» All achievement standards 
» All assessment resources, teaching and learning guides, and exemplars. 

 
We will be expanding supports to include more assessment tasks and additional exemplars for each 
reviewed standard. 

What are the Trial and Pilots? 
The Trial is where we test the development process for achievement standards and curriculum support 
resources with one subject. This is a shorter version of the full process, designed to test and refine the 
development of a new matrix, standards, curriculum supports, training products and templates. 

The Pilots are a group of three subjects that started the full review process earlier to further test and 
refine the processes. 

Subject Expert Groups (SEGs) were established for the trial subject - Science - and the pilot subjects – 
English, Visual Arts, and Religious Studies. These groups are made up of educators from a wide range 
of settings and backgrounds. They commenced their work on 19 September. They have now finished 
their first phase of work producing a number of documents, and these are what we would like your 
feedback on.  
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In this pack you will find: 

How to provide feedback ................................................................................ 3 

Rationale and guide to new matrices ............................................................. 3 

Matrix Descriptions .............................................................................................................................................. 4 

How the Matrices were developed ...................................................................................................................... 4 

Curriculum connections ....................................................................................................................................... 5 

The relationship with te ao Māori ......................................................................................................................... 7 

The Learning Matrix ........................................................................................ 7 

The Assessment Matrix ................................................................................. 10 

Glossary of terms .......................................................................................... 12 

 

How to provide feedback 

You can provide feedback by going to:  
https://conversation.education.govt.nz/conversations/ncea-review/review-of-achievement-standards/feedback-

pilot-phase and following the links to the questionnaire. 

How will this feedback be used? 

The information from this feedback period will be used to inform further development of the draft 
materials. There will be an opportunity to comment again at a second feedback phase in 2020 and 
these materials will be tested through school trials planned for 2021. We have released this material at 
an early stage to get your initial feedback as to whether we’re on the right track. 

Your feedback needs to focus on the Significant Learning and proposed assessment. We also want to 
know if the content, structure, and format of this material is clear.  

Important to note: 

» This is a pilot process. As a result the documents are in early draft form. 
» There are four subjects to provide feedback on. You may choose to comment on any or all of those 

subjects. 
» The documents are not in their final format and might look different for individual subjects. 
» There are more documents to comment on for Science. 
» There may be specific questions that individual SEGs would like your feedback on. 
 
For further information, or if you have any questions, please contact ras.review@education.govt.nz 
 
Please respond by 5.00pm 01st March, 2020. 

https://conversation.education.govt.nz/conversations/ncea-review/review-of-achievement-standards/feedback-pilot-phase
https://conversation.education.govt.nz/conversations/ncea-review/review-of-achievement-standards/feedback-pilot-phase
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Rationale and guide to new matrices 

The purpose of the Rationale is to explain the structure and content of the Learning Matrix and the 
Assessment Matrix for Religious Studies. This rationale explains how these two matrices were 
developed and how they connect to the curriculum. It also explains how these matrices can be used to 
construct a teaching and learning programme. 

 

Matrix Descriptions 

 

The purpose of the Learning Matrix is to identify the Significant Learning in a subject which will 
generally be grouped under a number of Big Ideas for that subject. The Learning Matrix is a new tool 
teachers can use to construct a coherent programme that covers all the 'not to be missed' learning in a 
subject. 

There is no prescribed order to the Learning Matrix within each level. A coherent programme of learning 
might begin with a context that is relevant to the local area of the school, or an idea that students are 
particularly interested in. This topic or context may relate strongly to one Big Idea but may link to other 
Big Ideas. The matrices are designed so that educators have the freedom to create courses that are 
both flexible and coherent. 

When the Teaching, Learning, and Assessment Guide is produced, it will include example contexts that 
encapsulate the Big Ideas, but it is not a prescriptive or definitive list. Contexts suggested for teaching 
one Big Idea might also be used successfully to teach other Big Ideas. 

The Assessment Matrix identifies the learning that is most important to credential and gives the titles of 
the four standards that will be used to do this, along with their mode of assessment and credit value. It 
is important to remember that an external assessment does not necessarily mean an exam; there are a 
number of different modes of external assessment that may be selected. As with the Learning Matrix, 
there is no prescribed order to the Assessment Matrix to allow flexibility in accordance with the local 
curriculum. 

 

How the Matrices were developed 

 
The Matrices were developed by Subject Expert Groups. The suggestions for Big Ideas at the Learning 
Area level were initially developed by panels of curriculum experts. Significant Learning for Religious 
Studies was developed out of the Big Ideas for the Social Sciences Learning Area. It is the learning that 
is too important to be left to chance. It differs across each Learning Area due to the different disciplines 
and bodies of practice they are derived from, but it will include aspects of learning drawn from: 

» Declarative knowledge – typically involving memorisation and recall of facts 
» Conceptual knowledge – understanding ideas and how they can be applied in a range of situations 
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» Epistemic knowledge – the processes used to construct and test new knowledge within a discipline, 
including procedural knowledge and skills.  
 

The Matrices were designed to be flexible enough so that educators can construct courses that cater to 
a wide range of students, taking into account diverse learners. 

 

 

Students at Levels 6-8 of the New Zealand Curriculum engage with contexts that are typically broad, 
deep and large in scale, and extend beyond personal experience. The contexts involve multiple 
interacting elements, contested ideas, provocative or nuanced interpretations, and require sustained 
engagement to understand. Theoretical models and frameworks are needed to make sense of the 
context(s). 

The Matrices are designed to be context free. The expectation is that teachers will select appropriate 
contexts or co-construct contexts with their students. These contexts may draw on the tacit knowledge 
and experience the students bring with them. Teachers and students may choose to engage with a 
context of particular local relevance or explore an unfamiliar context that is of interest. 

 

Curriculum connections 

 
From The New Zealand Curriculum: 
The Social Sciences Learning Area is about how societies work and how people can participate and 
take action as critical, active, informed, and responsible citizens. 
 
Why study the Social Sciences? 
 
Students develop the knowledge and skills to enable them to: 
 
» better understand, participate in, and contribute to the local, national, and global communities in 

which they live and work 
» engage critically with societal issues 
» evaluate the sustainability of alternative social, economic, political, and environmental practices. 
 
Identity, Culture and Social Organisation 
» Students learn about society and communities and how they function. 
» They also learn about the diverse cultures and identities of people within those communities and 

about the effects of these on the participation of groups and individuals. 
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» Students learn about how people perceive, represent, interpret, and interact with places and 
environments. 

» They come to understand the relationships that exist between people and the environment. 
 
Continuity and Change 
» Students learn about past events, experiences, and actions, and the changing ways in which these 

have been interpreted over time. 
» This helps them to understand the past and the present, and to imagine possible futures. 
 
The Economic World 
» Students learn about the ways in which people participate in economic activities and about the 

consumption, production, and distribution of goods and services. 
» They develop an understanding of their role in the economy and of how economic decisions affect 

individuals and communities. 

Religious Studies interacts with each of these strands in the following ways: 

1. Identity, Culture and Social Organisation – religious identities and practices play an important 
role in shaping beliefs and behaviours of individuals and groups in society. Religions develop 
distinctive forms of family and community in response to challenges. 

2. Place and Environment – religious persons and communities foster particular understandings of 
the responsibilities and relationships to land and the natural world. 

3. Continuity and Change – contemporary religions are contested and change over time, shaped 
by the past and by dynamic religious communities. 

4. The Economic World – religious beliefs and practices influence social interactions including the 
commercial and economic. Different religious traditions frame and understand the use of 
resources and exchange differently. Religious motivations have been understood to have 
significant influence on economic development. 

These four Social Science strands have been drawn upon to develop four Big Ideas for Religious 
Studies that encapsulate the Significant Learning for the subject. 

Key Competencies 

Disciplines each have their own languages, practices, and ways of knowing and making meaning. 
These different ways of communicating and working can be described in relation to five key 
competencies: 

» Using language, symbols, and text 
» Thinking 
» Participating and contributing 
» Managing self 
» Relating to others. 

 
Applying this specifically to Religious Studies, Level 6-8 students learn to identify and analyse 
religious language, symbols, and texts, understand how texts are interpreted, and develop the 
discipline specific vocabulary for talking about peoples’ conceptualisations of 'the sacred'. Students of 
Religious Studies learn to compare and analyse beliefs and practices and think about how these affect 
communities and society. One way to learn about different beliefs and practices is for students 
to participate and contribute in communities of practice, whether that be as an active participant or 
outside observer. The Significant Learning of religious studies should help students to reflect critically 
on their own beliefs, practices, and codes of conduct; this reflection leads to self-management. 
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Studying religion provides an understanding of what people believe and what they deem to be 
important. This understanding of different viewpoints is key when relating to others. 

Social Science competencies and ways of working 

Religious Studies sits within the Social Sciences Learning Area in which students explore human 
society and citizenship. To do this, students: 

» ask questions, gather information and ideas, examine current issues 
» reflect and evaluate understanding and responses 
» explore and analyse peoples values and perspectives 
» consider ways people make decisions and participate in social actions. 
 

The relationship with te ao Māori 

Each of the Big Ideas for Religious Studies (explained below) has a bilingual title containing both te reo 
Māori and English. Not all of these are intended as direct translations of one another. Each language 
brings a different perspective on topics of faith and belief. This is to encourage students and teachers, 
where possible and appropriate, to engage with the Big Ideas respecting and valuing a te ao Māori 
perspective. Suggested contexts for how Religious Studies students might engage with a te ao Māori 
perspective will be given within the Teaching, Learning and Assessment Guide. 

 

 

The Learning Matrix 

The Learning Matrix contains four Big Ideas of Religious Studies. They are: 

1. Te Whakapono i roto i Aotearoa - Religion in Aotearoa New Zealand 

Understandings of, and relationships to, religion are affected by social and geographical contexts. This 
relationship is reciprocal as religion also affects natural and social environments over time. Aotearoa 
has a unique and diverse cultural landscape. To understand the communities we live in and with, we 
need to understand the beliefs and practices of these communities. The cultural and religious 
landscape of Aotearoa is also deeply influenced by its position in the Pacific and patterns of interaction 
and migration both past and present. All students bring their own unique cultural context and this Big 
Idea is broad enough so that students can engage with contexts that are most relevant to their local and 
personal context. 

2. Te whakapono me te tikanga - Religious systems and cultures 

Religious traditions begin and develop in specific places at specific times. The beliefs, rules, tikanga, 
and rituals of religious groups adapt over time and through movement such as migration. The history 
and development of these communities can be explored through the concept of whakapapa. Religious 
systems and cultures develop ways of thinking and talking about place and space, both local and 
distant as well as physical and metaphorical. 
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3. Kōrero pūrākau - Authoritative narratives and texts 

The construction of religious knowledge comes from prayers, karakia, hymns, songs, waiata, 
genealogies, whakapapa, parables, pūrākau, other narratives, theology, doctrine, dogma, creed, and 
recognise the religious use of metaphor, simile, poetry, religious experience, and imagination. These 
are authoritative sources and require a specific vocabulary and set of skills to interpret, read, and 
discuss. 

4. Ngākau tapatahi - Religion and ethical issues in the contemporary world 

The beliefs and understandings of religious communities inform their responses to contemporary 
issues. People show respect for others when they make the effort to learn about what others take to be 
important in life, and how they approach ethical issues. Being good citizens does not require that all 
citizens share the same beliefs. This is where the idea of ngākau tapatahi (or impartial consideration of 
an issue, without taking sides; working together) becomes an integral part of relating to others. 

Significant Learning 

Within these Big Ideas sits the Significant Learning. This is the learning that is too important to be left to 
chance, as determined by a group of subject experts. The Learning Matrix shows how the Significant 
Learning for each Big Idea progresses in each level to construct teaching and learning programmes. 
The Teaching, Learning, and Assessment Guide will provide some example contexts of where the 
Religious Studies Big Ideas weave with the Social Science strands. 

While the Learning Matrix divides the Significant Learning under four Big Ideas, this does not mean that 
teaching needs to be linear across the matrix or divided equally between each Big Idea. Teachers may 
choose a context that engages with aspects of two or three Big Ideas and spend a large portion of 
teaching time exploring this in depth. Equally, teachers may choose to spend more time on one Big 
Idea than another, provided students have the opportunity to engage in some way with all the 
Significant Learning. 
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Religious Studies Learning Matrix 

Social Science Learning Area Whakatauki: 

Unuhia te rito o te harakeke kei whea te komako e ko? 
Whakatairangitia – rere ki uta, rere ki tai; 

Ui mai koe ki ahau he aha te mea nui o te ao, 
Maku e ki atu he tangata, he tangata, he tangata! 

Remove the heart of the flax bush and where will the kōmako sing? 
Proclaim it to the land, proclaim it to the sea; 

Ask me, "What is the greatest thing in the world?" 
I will reply, "It is people, people, people!" 

The overviews of each Big 
Idea 

The four Big Ideas of Religious Studies 

1. Te Whakapono i roto i 
Aotearoa - Religion in 
Aotearoa New Zealand 

2. Whakapono me te 
tikanga - Religious systems 
and cultures 

3. Kōrero Pūrākau - 
Authoritative narratives and 
texts 

4. Ngākau tapatahi - 
Religion and ethical issues 
in the contemporary world 

How has religion shaped 
Aotearoa New Zealand 
society and te ao Māori? 

What do religious people 
believe and do? 

How are narratives and 
teachings read and how does 
this influence the practice of 
religion? 

How and why do religious 
communities respond to 
ethical issues? 

Individual contexts lead to 
unique development of 
religious experience. 
Aotearoa New Zealand 
society is shaped by the 
diverse religious beliefs and 
practices reflected in the 
country’s migrations. The 
interaction of te ao Māori and 
different religious 
communities has affected and 
been affected by society in 
Aotearoa New Zealand. 

Religions and other systems 
of beliefs, virtues, and 
practices have interacted with 
each other in the past and 
present, both locally and 
globally. Explore the 
whakapapa of religious 
groups. 

Faith/s and global interactions 
can be explored and 
understood through their 
authoritative sources such as 
sacred texts, formal 
teachings, narratives, and 
creeds.  

Religious communities 
engage with issues that affect 
the way we live in the world 
today. Understanding how 
and why diverse religious 
understandings inform ethical 
responses to contemporary 
issues, enables people who 
hold different beliefs about 
what is just and fair to 
understand each other.  

 
Significant Learning 

Curriculum Level 6 What does religious diversity 
look like in Aotearoa New 
Zealand? 

What is it that makes a 
group/belief/activity 
"religious"? 

What are the 
authoritative/normative 
foundations of religion/s of 
the world? 

What are ethical issues? 

 
Engage with data, understand 
how it is collected and what it 
can and can't tell us about the 
religious story of Aotearoa 
New Zealand, past and 
present. 

Identify the characteristics 
and components of 
religion(s). Develop a 
vocabulary with which to 
discuss religious concepts. 
Engage with sources that 
record and inform religious 
practice. 

Identify religious texts, 
pūrākau, teachings, 
narratives, and other sources 
and explore what makes 
them authoritative. Explore 
the nature of ‘authority’ - 
historical precedent, 
force/consent, co-constructed 
belief systems, evidence. A 
particular vocabulary is 
needed to read these 
sources. 

Identify examples of ethical 
issues that religious 
tradition(s) engage with. 
Describe the viewpoints of 
religious traditions on these 
issues. 

Curriculum Level 7 How have religions and 
Aotearoa New Zealand 
society affected each other 
over time? 

How and why do religious 
groups/beliefs/activities 
change over time? 

How do 
authoritative/normative 
foundations impact tikanga? 

How are ethical issues 
addressed/resolved by 
religious tradition/s? 

 
Explore and analyse the part 
played by religion in 
significant historical events 
and changes in society. 

Track the development of 
religious thought and 
practice. Develop an 
understanding of how 
religious groups, beliefs, 
rituals, symbols, and other 
key aspects are constructed 
and changed. 

Explore how we derive 
practices, rules, and tikanga 
from authoritative sources. 
Explore how texts, pūrākau, 
teachings, narratives, and 
other sources relate to 
practice and behaviour, for 
example rules and rights. A 
particular set of skills is 
needed to interpret these 
sources. 

Explain how religious 
tradition(s) respond to ethical 
issues. Explore the history of 
how religious traditions have 
developed and evolved 
responses. Explore how 
religious communities 
respond to issues of social 
justice. 

Curriculum Level 8 What is the state of religious 
diversity in Aotearoa New 
Zealand now, and what might 
our religious landscape look 
like in the future? 

What critical application of 
theories, models and/or 
patterns can be applied in 
religious activity? 

How are 
authoritative/normative 
foundations challenged or 
verified within one religion or 
between religions? 

Why do religious responses 
to ethical issues matter? 

 
Analyse religious dialogue 
and interfaith connections. 
Explore new alliances 
between religious groups, 
spiritual movements, 
ecological movements and 
the influence of Māori and 
Pacific Christianity on 
continental traditions. Where 
and when do encounters 
occur? Explore the religious 
landscape of the future. 

Reflect on one's own views, 
beliefs and morals, to 
understand and articulate 
why other people hold views 
that are different. 

Explore historical interactions 
within and/or between 
religions. Analyse the 
different ways authority is 
constructed. Explore how 
authority is used to support or 
challenge an argument. 
Explore different 
conceptualisations of 
authority. A particular 
vocabulary and set of skills is 
needed to analyse and 
discuss sources. 

Analyse how religions engage 
with topical ethical issues. 
Explore why the issue(s) are 
significant. Identify and 
analyse the different sides of 
a debate.  
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The Assessment Matrix 

The four standards at each level of the Assessment Matrix are based on the four Big Ideas of Religious 
Studies explained in the Learning Matrix. While the current matrix only contains titles, the clarification 
for what is intended can be taken from the Significant Learning expressed in the Learning Matrix. 
Assessment Standard development based on the Assessment Matrix will begin in 2020. The titles have 
intentionally been left broad to allow learners to explore a range of different contexts within their 
assessment tasks. It is intended that the important learning within te ao Māori will form contexts for 
learning and assessment and this will be further explained in the Teaching, Learning, and Assessment 
Guide. 

For some standards, students are required to conduct an inquiry. As Religious Studies is part of the 
Social Sciences Learning Area, this is intended as a social science inquiry in which students: 

» pose questions and decide a focus for inquiry 
» develop research questions from the inquiry 
» explore and compare primary and secondary sources, and consider their strengths, limitations, and 

integrity; process and communicate information using appropriate disciplinary conventions 
» reflect on and analyse contested ideas and engage with diverse perspectives 
» communicate information about social actions relating to the focus of the inquiry. 

 

Religious Studies Assessment Matrix at Curriculum Level 6 

 Achievement 

Standard 1 

Achievement 

Standard 2 

Achievement 

Standard 3 

Achievement 

Standard 4 

Standard Title Conduct an 
inquiry into how 
a religious 
community has 
developed within 
Aotearoa New 
Zealand 

Describe a 
significant 
religious 
narrative 

Describe a 
dimension found 
in two different 
religious 
traditions  

Discuss an 
ethical position 
held by a 
religious 
community 

Mode of 

assessment 

Internal Internal External External 

Credits 5 5 5 5 
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Religious Studies Assessment Matrix at Curriculum Level 7 

 Achievement 

Standard 1 

Achievement 

Standard 2 

Achievement 

Standard 3 

Achievement 

Standard 4 

Standard Title Explain how a 
religious 
community and 
te ao Māori have 
affected each 
other over time 

Conduct an 
inquiry into how 
a religious 
community 
responds to a 
social justice 
issue 

Explain a theme 
within a religious 
narrative and its 
impact on a 
religious 
community 

Explain how a 
dimension of a 
religious tradition 
has developed 

Mode of 

assessment 

Internal Internal External External 

Credits 5 5 5 5 

 

Religious Studies Assessment Matrix at Curriculum Level 8 

 Achievement 

Standard 1 

Achievement 

Standard 2 

Achievement 

Standard 3 

Achievement 

Standard 4 

Standard Title Analyse the 
interactions of 
diverse religious 
communities in 
an area of 
Aotearoa 

Analyse the 
beliefs 
underlying 
religious 
practices in 
different religious 
traditions 

Analyse 
interpretations of 
religious 
narrative(s) from 
different 
perspectives 

Analyse a 
religious 
perspective on a 
topical issue 

Mode of 

assessment 

Internal Internal External External 

Credits 5 5 5 5 
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Glossary of terms 

Religion – A religion has two aspects: religious communities and religious systems. When scholars of 
religion use the term “religion” it refers to one or both of these aspects. 

Religious Community – A social group that proposes and transmits beliefs, narratives, ethical 
regulations, and rituals relating to what the group regards to be sacred. 

Whakapapa - Genealogy, genealogical table, lineage, descent - reciting whakapapa was, and is, an 
important skill and reflected the importance of genealogies in Māori society in terms of leadership, land 
and fishing rights, kinship and status. It is central to all Māori institutions. 

Religious Systems – The beliefs, narratives, ethical regulations, and rituals that a religious group 
takes to be sacred, along with the social institutions and material infrastructures (texts, objects, relics, 
symbols, places of worship) that enable a group to use, modify, and transmit their religious culture. 

Sacred – Many values can be ranked as more or less important relative to other values (e.g. “I value 
having time to myself over having more money”). Scholars of religion use the term “sacred” to denote a 
value that cannot be ranked because it is of utmost importance. 

Authoritative – A narrative or text is authoritative when it is constructed and established by a religious 
community as a source of religious knowledge. 

Pūrākau - Myth, ancient story or legend. 

Narrative – An account, spoken or written, that tells a story as a way of explaining events or ideas. 

Ngākau tapatahi - Impartiality, integrity, neutrality, fairness, even-handedness, non-partisanship. 
Impartial consideration of an issue, without taking sides; working together. 

Contemporary ethical issue – A significant issue currently being debated about which there are a 
variety of viewpoints. 


